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The Association of Relational Coordination and Faculty
Members’ Burnout and Job Satisfaction: A Preliminary

Cross-Sectional Study

Christina M. Wisdom, PT, DPT, EdD

Introduction. The relational coordination
theory describes the interaction between
effective communication and high-quality
relationships critical for coordinating and
accomplishing tasks when multiple indi-
viduals and groups are involved.

Review of Literature. Relational co-
ordination is associated with improved
worker performance, increased job satis-
faction, and reduced burnout. The pur-
poses of this paper were to examine the
differences in physical therapist education
program (PTEP) core faculty members’
perceived relational coordination with
other PTEP faculty members, staff, and
administration and to examine the asso-
ciations between PTEP core faculty
members’ perceived relational  co-
ordination and its subscales and their
perceived burnout and job satisfaction.

Subjects. Entry-level PTEP core faculty
members.

Methods. An online survey that included
the Relational Coordination Survey, Old-
enburg Burnout Inventory, and Job Satis-
faction Survey was used. A 1-way analysis
of variance was conducted to test whether
there were differences in PTEP core fac-
ulty members’ perceived relational co-
ordination with other PTEP faculty
members, staff, and administration.
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Several simple linear regressions were
conducted to test the associations between
PTEP core faculty members’ perceived
relational coordination and its subscales
and their perceived burnout and job
satisfaction.

Results. A total of 103 responses were an-
alyzed. The PTEP core faculty members’
mean perceived relational coordination with
core faculty members was significantly
higher than the mean relational co-
ordination with associated faculty members,
administration, and staff. Physical therapist
education program core faculty members’
perceived relational coordination and all its
subscales were negatively associated with
perceived disengagement. Perceived prob-
lem-solving communication and mutual
respect were negatively associated with
perceived exhaustion. Physical therapist
education program core faculty members’
perceived relational coordination and all its
subscales were positively associated with
perceived job satisfaction.

Discussion and Conclusion. The quality
of communication and relationships be-
tween and among core faculty members,
administrators, and staff may affect PTEP
core faculty members’ perceived burnout
and job satisfaction.

Key Words: Physical therapist education,
Perceptions, Burnout, Job satisfaction,
Relational coordination.

INTRODUCTION

Higher education institutions are complex
organizations where faculty members, ad-
ministration, and staff work collaboratively
on interdependent tasks under time con-
straints and uncertain conditions." Individ-
uals who work in health profession education
programs, including entry-level physical
therapist education programs (PTEPs), must
coordinate among work roles, such as in-
structor, administrator, and committee chair,
and work tasks, such as admissions and as-
sessment, to ensure program goals and

accreditation requirements are met and stu-
dents are prepared to work in team-based
health care environments.>”

Increased quality of relationships between
and among employees is associated with re-
duced burnout and increased job satisfaction
in higher education.®® High-quality rela-
tionships with effective communication net-
works enable workers to complete their work
duties by efficiently transferring information
to colleagues.'”" Jody Hoffer Gittell de-
veloped the relational coordination theory to
explain the relationship dynamics and com-
munication strategies required to coordinate
tasks in complex work environments.'>"

REVIEW OF LITERATURE

Relational Coordination

According to Gittell, "*®*°Y  relational co-
ordination is defined as “a mutually rein-
forcing process of interaction between
communication and relationships carried out
for the purpose of task integration” when
multiple individuals and groups are involved
and there are uncertain conditions.”>"® Re-
lational coordination has been studied in
numerous industries, including health care,
airlines, and higher education.*'>'>1 Re-
lational coordination includes a communi-
cation dimension with 4 subscales and a
relationship dimension with 3 subscales
(Figure 1) that are essential for effectively
coordinating interdependent tasks.'>'?

Relational coordination’s specific com-
munication subscales are frequent, timely,
accurate, and problem-solving communica-
tion.'> Frequent communication describes
how frequently workgroups communicate
with each other.” Timely communication
explains whether the communication is per-
ceived by those receiving the information to
be timely and not delayed.'*"™ Accurate
communication describes whether the com-
munication is perceived as correct and com-
plete, which can help group effectiveness and
affect  trustworthiness.'”>  Problem-solving
communication describes whether the com-
munication helps groups work together to
solve problems.'>"
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Figure 1. Communication and Relationship Dimensions and Corresponding

Subscales of Relational Coordination
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Relationship subscales of relational co-
ordination include shared goals, shared
knowledge, and mutual respect.”* Shared
goals, which are essential when coordinating
interdependent work tasks, refer to whether
the workgroups have a common goal they
desire to achieve.' Shared knowledge refers to
whether workgroups understand the work
each functional group does to help achieve the
common goal."? Finally, mutual respect, or
respecting others in the work process, can
help create a bond and increase the effec-
tiveness of interdependent work."?

The communication and relationship di-
mensions reinforce each other.'”'>' Rela-
tionships built on shared goals, shared
knowledge, and mutual respect can be con-
sidered high-quality relationships and help
workers obtain the resources they need to
complete their job functions,” boost psy-
chological safety,'® and support high-quality
communication.'"*" Low-quality relation-
ships may contribute to avoiding communi-
cation and blaming others when problems
arise.12)13’17

In relational coordination, there is a
greater focus on effective communication and
relationships between work roles or func-
tional groups, or how effectively the groups in
a work process communicate and create re-
lationships to complete tasks, than personal
ties between individuals.'*'> For example, in
health care, nurses, therapists, and case
managers each have different roles in the care
of patients and are considered functional
groups in that setting.'® High levels of re-
lational coordination based on the work roles
allow employees to be interchanged, or fill in
for each other’s tasks, and achieve high-
performance standards under complex con-
ditions.">"®>  Relational ~coordination also

occurs within 1 functional group when co-
ordination is necessary among the individual
group members.'?

The strength of relational coordination ties
within and between groups varies."” Studies
show intragroup relational coordination is
higher than intergroup relational co-
ordination.”?° For example, Havens et al®
found that nurses on 1 unit had the highest
perception of relational coordination within
their group (M = 4.19). The nurses’ percep-
tions of relational coordination were less with
other groups: support staff (M = 3.76), phy-
sicians (M = 3.74), nurses on other units
(M = 3.00), and therapists (M = 2.98).”

In health care and other industries, in-
creased relational coordination between
groups in the same work process positively
affects performance outcomes, such as effi-
ciency and favorable results.'*''%*'2 In
health care, high relational coordination be-
tween nurses and other providers is related to
a high quality of patient care, such as de-
creased adverse events, reduced postoperative
pain, and improved postoperative function-
ing."®'%*%?* In addition, high relational co-
ordination in health care teams and each
subscale is associated with increased work
engagement, reduced burnout, and increased
job satisfaction compared with groups with
lower relational coordination.*'*?* It is the-
orized that enhanced information sharing and
high-quality relationships in teams with high
relational coordination may be a source of
well-being for the team members.*'>** Be-
cause the competing demands faculty mem-
bers assume in health care education
programs contribute to perceived burnout
and job dissatisfaction, investigating re-
lational coordination in these settings is
warranted.>>**%°

Burnout

Burnout is characterized by physical, affec-
tive, and cognitive exhaustion with accom-
panying disengagement.® As defined and
measured by the Oldenburg Burnout In-
ventory (OLBI), 2 central aspects of burnout
are exhaustion and disengagement from
work.”” Exhaustion has been described as a
result of intense physical, emotional, and
cognitive strain; a feeling of emptiness; being
overtaxed from work; and physical exhaus-
tion.””*® Disengagement has been explained
as separating oneself from one’s work and
having negative and cynical attitudes and
behaviors toward one’s job.>”*® Burnout and
work engagement are related concepts, and
the OLBI has been found to assess both
simultaneously.*

Physical therapist education program fac-
ulty members’ perceived burnout varies, with
results ranging from low to high levels of
burnout.’®*" Sabagh et al® found precursors
to higher education faculty members’ burnout
included increased job demands, lack of re-
sources, pressure for productivity, lack of
support from colleagues, and lack of role
clarity. Higher levels of support from one’s
organization, supervisors, and colleagues
predict lower levels of perceived burnout.® In
addition, satisfaction with one’s work, satis-
faction with promotion, and support from
family and friends all predict reduced burn-
out.® Greater burnout decreases life satisfac-
tion, job satisfaction, work engagement, and
psychological and physical health.®*2%

Job Satisfaction

Job satisfaction describes how content a
worker is with their job.>* Between 47% and
87% of academic faculty members report job
satisfaction, with results varying among
countries, sex, and minority status.®** Studies
show most PTEP faculty members are satis-
fied with their jobs.>>*® Positive working re-
lationships, a positive culture, teamwork,
work-role balance, and adequate resources
and support from supervisors and colleagues
increase job satisfaction.”®*”*® Job satisfac-
tion in academia predicts the intention to stay
in or leave a job.>>*® Collegial support has
been consistently associated with higher job
satisfaction in PTEP faculty members.>*
Relational coordination has been studied
extensively in the airline industry and health
care and is associated with improved worker
performance, increased job satisfaction, in-
creased work engagement, and reduced
burnout.*”'*** Research on relational co-
ordination in higher education settings is
minimal, and numerous studies have been
limited to higher education institutions out-
side the United States.**** Studies on
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Table 1. Descriptive Statistics for Continuous Demographic Variables

M SD N
Age (y) 50.65 10.11 98
Years working in current DPT program 11.75 8.47 102
Years working in higher education 15.88 9.35 102

Abbreviation: DPT = doctor of physical therapy.

relational coordination and instructors’ sat-
isfaction with work demonstrate differing
results.*>*> There is a lack of literature ex-
ploring the relationship between relational
coordination in PTEPs and faculty members’
perceptions of job satisfaction and burnout.
Because burnout is documented in PTEP
faculty members,*®*' understanding re-
lational coordination is critical for un-
derstanding the interactional dynamics in the
workplace and avoiding job dissatisfaction
and burnout in academic physical therapy.

This paper provides a foundational explo-
ration of the association between relational
coordination and perceived burnout and job
satisfaction in PTEP core faculty members.
There are 3 purposes of the current research:
(1) to examine the differences in PTEP core
faculty members’ perceived relational co-
ordination with 4 groups—other PTEP core
faculty members, PTEP associated faculty
members, staff in PTEPs, and administration
in PTEPs; (2) to examine the associations
between PTEP core faculty members’ per-
ceived relational coordination and its sub-
scales and their perceived burnout; and (3) to
examine the associations between PTEP core
faculty members’ perceived relational co-
ordination and its subscales and their per-
ceived job satisfaction.

SUBJECTS

The sample was full-time and part-time PTEP
core faculty members from entry-level PTEPs
at private and public universities in the
United States. Physical therapist education
program core faculty members included fac-
ulty appointed to and employed primarily in
PTEPs, including the program director, clin-
ical education coordinator, and core faculty.s
The potential sample included 1,442 individ-
uals on the American Physical Therapy As-
sociation (APTA) Academy of Education
listserv (M. Doyle, email communication,
March 11, 2022).

METHODS

Before conducting this cross-sectional, cor-
relational survey research, permission was
granted from the Baker University’s

Institutional Review Board. Permission to use
the Relational Coordination Survey (RCS),
Job Satisfaction Survey (JSS), and OLBI was
obtained. The consent form, demographic
questions, RCS, ]SS, and OLBI were all
imported into one 88-question electronic
survey. If a potential participant did not
consent, the survey ended. The demographic
section asked participants to identify their
age, sex, race/ethnicity, work position, years
working for the current PTEP, years working
in higher education, and type of institution in
which they worked, public or private.

An email explaining the research purposes,
the survey, and a request for participation was
sent through the APTA Academy of Educa-
tion listserv. The same email was sent twice,
and the data collection process was closed
after 4 weeks.”> All data were submitted
electronically to the researchers using an
electronic survey and downloaded in an Ex-
cel file.

Instruments

Relational Coordination. Perceived re-
lational coordination was measured by the
RCS."? The RCS included 7 items, which were
used with each of the 4 functional groups
(i.e., administration, core faculty, associated
faculty, and staff) in the work process, creat-
ing 28 total items for this survey. Functional
groups were decided based on groups that are
closely involved in optimizing PTEPs.”

For this research, the administration in-
cluded college-level or university-level ad-
ministrators who most closely worked with
the PTEPs but were not considered core fac-
ulty in the programs. Associated faculty in-
cluded individuals responsible for classroom
or laboratory teaching in the PTEPs who were
not core faculty.” Staff included support staff
who most closely worked with the PTEPs. The
survey used a 5-point Likert-type scale: (1)
never, (2) rarely, (3) occasionally, (4) often,
and (5) constantly, and a higher score in-
dicated more relational coordination. Gittell
and Ali" reported that between-group re-
lational coordination could be considered
strong with RCS scores above 4.0, moderate
with scores above 3.5 and below 4.0, and weak
with scores 3.5 and below. Within-group RCS

scores above 4.6 indicated strong, scores
above 4.1 and below 4.6 indicated moderate,
and scores 4.1 and below indicated weak re-
lational coordination."”

Each participant’s data were aggregated
into 1 overall score of relational coordination
by taking the mean of the 28 items."> The
scores for each of the 7 items provided for all
functional groups were also averaged for each
participant, which indicated the average of
each subscale of relational coordination
across 4 functional groups.'>" The relational
coordination scores were also computed for
each of the 4 functional groups for each par-
ticipant by taking the mean of the 7 items
reported by a participant for each of the
functional groups, which resulted in 4 addi-
tional relational coordination scores for each
participant, to indicate their relational co-
ordination score with a specific functional
group, including the group of which they were
a part.lz‘13

The RCS was found to be reliable (Cron-
bach’s @ = .93) and valid in research exam-
ining relational coordination in nurses.'” The
RCS subscales demonstrated good internal
consistency in a higher education setting
(Cronbach’s a = .71-1.0)*® and with health
care providers (Cronbach’s a = 72-84).7 In
addition, good structural and content validity
was reported in studies of health care workers
and health outcomes.*” The RCS was a valid
measure of the work environment and
teamwork.*** The RCS’s reliability coeffi-
cients in the current sample were, o = .89, for
the full scale and, oo = .76-.85, for the
subscales.

Burnout. The OLBI measured participants’
perceived burnout. The OLBI was developed
by Demerouti and Nachreiner in 1998 and
measured exhaustion and disengagement
from work as the 2 subscales.”** There were
16 total items, with 8 items each in the ex-
haustion and disengagement subscale. Both
subscales included negatively and positively
worded items.”>** The items were answered
on a 4-point scale from (1) strongly agree, (2)
agree, (3) disagree, to (4) strongly disagree,
and a higher score represented more burnout.
The 4 negatively worded items in each sub-
scale were reverse-coded. The mean scores for
the total scale and each subscale were aggre-
gated for each participant. Based on cut-off
scores used with the OLBI with mental health
professionals, mean scores less than or equal
to 1.62 indicated low burnout, mean scores
between 1.63 and 2.67 indicated medium
burnout, and mean scores greater than or
equal to 2.68 indicated high burnout.”

The exhaustion (Cronbach’s a = .73-.87)
and disengagement (Cronbach’s o = .81-.85)
subscales of the OLBI were shown to be
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Table 2. Descriptive Statistics for Categorical Demographic Variables

N %
Sex
Female 83 80.58
Male 17 16.50
Other 1 .97
Prefer not to answer 2 1.94
Total 103 100
Race/ethnicity
White or Caucasian 96 94.12
Hispanic or Latino of any race 3 2.94
Asian or Asian American 1 .98
Two or more races 1 .98
Unknown 1 .98
Total 102 100
Primary position
PD 11 10.68
CEC 23 22.33
Core faculty member (not PD or CEC) 69 66.99
Total 103 100
Type of institution
Public 33 32.04
Private 70 67.96
Total 103 100

Abbreviations: CEC = clinical education coordinator; PD = program director.

reliable across multiple professions, including
health care, white-collar workers, and acade-
mia.?”*>*® Factorial, convergent, and dis-
criminant validity were also considered
acceptable.> The reliability coefficient in the
current sample for the total scale was o = .92,
for the exhaustion subscale was a = .90, and
for the disengagement subscale was o = .84.

Job Satisfaction. The JSS measured perceived
job satisfaction. The survey included 9 sub-
scales: pay, promotion, supervision, fringe
benefits, performance-based rewards, oper-
ating procedures, coworkers, nature of work,
and communication.®® Each subscale in-
cluded 4 items, creating a survey with a total
of 36 items. The JSS has a 6-point Likert-type
scale with answers ranging from “strongly
disagree,” scored as 1, to “strongly agree,”
scored as 6.>° A mean score was calculated for
the full scale and each subscale, and a higher
score represented more job satisfaction. For
the total and subscale scores, mean scores of 4
or more represent satisfaction, 3 or less rep-
resent dissatisfaction, and between 3 and 4
indicate ambivalence.®

The internal reliability of the JSS was high
(Cronbach’s o = .91) in a paper examining
social service employees.”” The Job De-
scriptive Index, which measures 5 dimensions
of job satisfaction, was found to have con-
vergent validity with the JSS (r = .61-.80), and
the content validity was moderate.>” The re-
liability coeflicient in the current sample was
o =.93.

Data Analysis

The quantitative data were compiled and or-
ganized into a Microsoft Excel worksheet and
imported into the latest version of IBM SPSS
version 28 Statistics for Windows (IBM Corp,
Armonk, NY). Descriptive analysis of re-
lational coordination and its subscales,
burnout and its subscales, and job satisfaction
and its subscales were completed.

A 1-way analysis of variance was conducted
to compare the PTEP core faculty members’
perceived experiences of relational co-
ordination with other PTEP faculty members,
staff, and administration. The Levene’s test of
homogeneity of variances yielded a statistically

significant result (P < .001); because the as-
sumption of homogeneity of variances was
violated, a Welch test was conducted. The re-
sults of the Welch test indicated a statistically
significant difference between at least 1 pair of
means, and the Games-Howell post hoc was
conducted at, a = .05, to determine which pairs
of means were different.

Relational coordination’s association with
well-being was conceptualized and measured
in this paper using the overall relational co-
ordination score and each of the subscale
scores, as is common in studies of relational
coordination."® Several simple linear regres-
sions were conducted to test the association of
PTEP core faculty members’ perceptions of
relational coordination, job satisfaction, and
burnout in PTEPs. Simple linear regression
was chosen because it examines the prediction
of a dependent numerical variable from an
independent numerical variable. The level of
significance was set at .05. When appropriate,
an effect size, R%, was reported. The Pearson
correlation coefficient from the regression
output was also reported.

RESULTS

A total of 136 individuals responded to the
survey. Of the respondents, 20 reported they
were not currently teaching in a PTEP and
were directed to exit the survey, 2 respondents
were not core faculty, and 11 respondents did
not answer any questions. Of the 1,442 pos-
sible participants on the listserv, 103 PTEP
core faculty members qualified and respon-
ded to the survey with a 7.14% response rate.
There were 3,965 PTEP core faculty members
in the United States in fall of 2021.>® The
survey took an average of 13 minutes to
complete.

Tables 1 and 2 summarize the de-
mographic information. Descriptive analysis
of the RCS and its subscales, OLBI and its
subscales, and JSS and its subscales are in
Table 3. See Table 4 for the means and stan-
dard deviations for the Games-Howell post
hoc analysis of the PTEP core faculty mem-
bers’ perceived relational coordination with
other PTEP faculty members, staff, and ad-
ministration in PTEPs. Four of the differences
were statistically significant. The mean for
core faculty was significantly higher (P <.001)
than the means for associated faculty, ad-
ministration, and staff. The mean for staff was
significantly higher (P = .031) than the mean
for administration.

See Table 5 for the association of PTEP
core faculty members’ perceptions of re-
lational coordination, job satisfaction, and
burnout. There were statistically significant

e negative associations between PTEP core
faculty members’ perceived relational
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Table 3. Descriptive Statistics for Relational Coordination and Core Faculty

Outcomes
M SD N
Overall relational coordination (range 1-5) 3.36 0.71 77
Frequent communication 3.06 0.76 77
Timely communication 3.15 0.86 76
Accurate communication 3.38 0.88 76
Problem-solving communication 3.06 1.05 59
Shared goals 3.68 0.87 76
Shared knowledge 3.55 0.91 76
Mutual respect 3.63 0.91 76
Burnout mean score (range 1-4) 2.38 0.53 75
Disengagement 2.24 0.55 75
Exhaustion 2.52 0.60 75
Job satisfaction mean score (range 1-6) 3.90 0.75 76
Pay 3.22 1.20 76
Promotion 3.35 1.18 76
Supervision 4.48 1.51 76
Fringe benefits 4.32 1.1 76
Contingent rewards 3.49 1.15 76
Operating conditions 3.00 0.95 76
Coworkers 4,55 1.02 76
Nature of work 4,92 0.88 76
Communication 3.80 1.17 76

coordination, frequent communication,
timely communication, accurate commu-
nication, problem-solving communica-
tion, shared goals, shared knowledge, and
mutual respect and their perceived
disengagement.

e negative associations between PTEP core
faculty members’ perceived problem-
solving communication and mutual re-
spect and their perceived exhaustion.

e positive associations between PTEP core
faculty members’ perceived relational co-
ordination, frequent communication,
timely communication, accurate commu-
nication, problem-solving communica-
tion, shared goals, shared knowledge, and
mutual respect and their perceived job
satisfaction.

No other associations were significant.

DISCUSSION AND CONCLUSION

This paper provides a foundational explora-
tion of perceived relational coordination in
PTEP core faculty members and its associa-
tions with perceived burnout and job

satisfaction. The findings indicate that PTEP
core faculty members report the highest per-
ceived relational coordination with other core
faculty members and the second highest
perceived relational coordination with staff.
The current findings are consistent with Ha-
vens et al,'” in which nurses on 1 unit had the
highest perception of relational coordination
with other nurses on their unit, followed by
support staff. Individuals with similar work
processes, such as PTEP core faculty mem-
bers, may be most likely to communicate and
interact to achieve program goals, thus in-
creasing their perceived relational co-
ordination.>® However, the strength of ties in
this paper are not as strong as those found in
nurses."” The PTEP core faculty’s perceptions
of within and between group relational co-
ordination are considered weak, and lower
perceived relational coordination has been
associated with decreased performance out-
comes and worker well-being,»'>'***

The findings also indicate PTEP core fac-
ulty members’ perceptions of relational co-
ordination and its subscales are negatively
associated with their perceived disengage-
ment. The findings regarding perceived

disengagement are similar to previous re-
search in health care and a clinical skills
program.'®***+* Havens et al® found that
relational coordination and all subscales were
positively associated with work engagement
in nurses, and Gittell et al**> found relational
coordination in health care providers and staff
was positively associated with work engage-
ment. Having high-quality relationships in
the workplace, including having a shared
understanding of work goals and shared
knowledge about work roles, and feeling
supported by one’s organization and col-
leagues, are associated with reduced burnout
and increased work engagement in higher
education faculty members.>*"6>

The findings also indicate PTEP core fac-
ulty members’ perceptions of problem-
solving communication and mutual respect
are negatively associated with their perceived
exhaustion. However, the perceived relational
coordination, frequent communication,
timely communication, accurate communi-
cation, shared goals, and shared knowledge
are not associated with their perceived ex-
haustion. This is contrary to Havens et al,"
who found significant negative correlations
between nurses’ perceptions of relational co-
ordination and all its subscales except fre-
quent communication and the emotional
exhaustion subscale of the Maslach Burnout
Inventory. It is possible that because of the
diverse work duties of higher education fac-
ulty members, perceiving positive relation-
ships and communication®”®* plays a more
significant role in perceived work engagement
than perceived exhaustion.

However, this paper’s findings are consis-
tent with research by Havens et al,” in which
the mutual respect subscale showed the
strongest correlation with perceived exhaus-
tion and work engagement. Physical therapist
education program core faculty’s perceived
mutual respect scores explain a significant
proportion of variance in core faculty’s per-
ceived disengagement (31%, P < .001) and
perceived exhaustion (11%, P = .005). Mar-
galina et al** found mutual respect positively
affected students’ and instructors’ quality of
relationships in higher education, and rela-
tionships and perceived social support have
been associated with reduced burnout.%’

The current findings suggest that perceived
relational coordination and its subscales are
positively related to perceived job satisfaction
of PTEP core faculty members. Physical
therapist education program core faculty
members’ perceived relational coordination
explains a significant proportion of variance
(42%, P < .001) in core faculty’s perceived job
satisfaction. The positive association between
relational coordination and perceived job
satisfaction is consistent with previous
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Table 4. Core Faculty’s Relational Coordination With Others

M SD N
Core faculty 4.03° 0.62 77
Associated faculty 2.97 0.89 75
Administration 2.91 0.96 77
Staff 3.36° 1.04 76

*The mean for core faculty was significantly higher (P <.001) than the means for associated faculty,
administration, and staff. The mean for staff was significantly higher (P =.031) than the mean for

administration.

literature.'>*>** For example, higher relational
coordination among e-learning instructors
was associated with higher job satisfaction.*?
Studies with workers in health care, the
banking industry, and a clinical skills pro-
gram have also found a positive relationship
between relational coordination and em-
ployee job satisfaction,'®?>#244596465 Re.
lational coordination reinforces positive work
processes, such as the availability of in-
formation and resources, and work process
satisfaction has been associated with in-
creased job satisfaction,'>*®

Positive perceptions of communication
and relationships with colleagues and stu-
dents are associated with increased job satis-
faction in higher education faculty members,
in general, and in PTEP core faculty mem-
bers.>”*73%4:67 The current findings align
with previous literature and show significant
positive associations between the PTEP core
faculty members’ perceptions of each re-
lational coordination subscale and job satis-
faction. In research with nurses, there were
positive correlations between each subscale of
relational coordination and job satisfaction.”®
In higher education, the relationship sub-
scales of relational coordination were associ-
ated with high-quality relationships in
e-learning, and high-quality relationships in-
creased teachers’ satisfaction with their
work.*? This paper is consistent with research
with nurses, in which the mutual respect
subscale showed the strongest positive corre-
lation with job satisfaction.'” PTEP core fac-
ulty’s perceived mutual respect explains a
significant proportion of variance (40%, P <
.001) in core faculty’s perceived job satisfac-
tion. Margalina et al** also found mutual re-
spect increased higher education instructors’
perceived satisfaction with their work with
others.

Finally, this paper provides updated in-
formation on perceived burnout and job sat-
isfaction in PTEP core faculty members. As in
previous studies, the current findings indicate
PTEP core faculty members perceived me-
dium levels of burnout on the OLBL.>"*® These
results are consistent with previous research

with PTEP faculty members,>*" which in-

dicated low to moderate overall burnout.
Regarding perceived job satisfaction, the
mean total score on the JSS in this paper in-
dicates that PTEP core faculty members felt
ambivalent about their jobs.”® The mean JSS
score found in PTEP core faculty members in
this paper is consistent with the mean score
found by Bowens et al>> in PTEP directors,
which also used the JSS. In addition, the
current findings are consistent with the mean
scores on the JSS in higher education ad-
ministrators, faculty, and staff in the United
States.’® For the subscales of the JSS, the
scores indicate PTEP core faculty members
feel dissatisfied about operating conditions;
ambivalent about pay, promotion, contingent
rewards, and communication; and satisfied
with supervision, fringe benefits, coworkers,
and the nature of the work.>®

Limitations and Future Research

This paper has multiple limitations including
a low response rate, the survey length, the
recruitment method, and lack of generaliz-
ability. Potential factors related to the lower
response include that the survey used in this
paper included 88 questions, and recruitment
was only conducted through the listserv.
Longer surveys have a decreased response rate
compared with shorter surveys, and surveys
that recruit only through listservs have lower
response rates than recruiting through both
listservs and other methods, such as direct
emails and regular mail.”®”" It was also un-
known how many of the individuals on the
listserv were PTEP core faculty because any-
one in the section may be part of the listserv
(M. Doyle, email communication, March 11,
2022). Two participants also reported a lack of
clarity in the RCS about problem-solving
communication, which may have affected
how respondents answered those questions.
Owing to the exploratory nature of this
paper, several opportunities for future re-
search exist to further the knowledge base of
relational coordination, burnout, and job
satisfaction in PTEP core faculty members.
Exploring relational coordination from the

perspectives of all major players in PTEPs,
including administration, staff, and students,
with a larger sample size to provide a more
robust understanding of the relationships and
communication may be beneficial. Exploring
relational coordination in PTEPs using
mixed-method research to obtain a more in-
depth understanding of the perceptions of
relational coordination, burnout, and job
satisfaction may also provide additional data.
In addition, exploring the association between
relational coordination in PTEP faculty
members and student outcomes, including
the National Physical Therapy Examination,’
may help describe whether the perceived re-
lational coordination of faculty members af-
fects student outcomes.

Implications

This paper found that higher perceived
relational coordination is negatively associ-
ated with perceived burnout and positively
associated with perceived job satisfaction of
PTEP core faculty members. Because the
quality of communication and relationships
between and among faculty members, ad-
ministrators, and staff is associated with PTEP
core faculty members’ perceived burnout and
job satisfaction, there may be opportunities to
affect PTEP core faculty members’ well-being
by optimizing workplace relationships and
communication.

Organizations can be structured to support
relational coordination by optimizing com-
munication channels, proactively resolving
conflicts, and building solid teams. >0
Completing teamwork training may help en-
hance shared knowledge about work goals
and work roles, which may decrease perceived
burnout.**" The creation of opportunities to
build collegial relationships, such as shared
spaces and meetings, may help increase the
perceived strength of relationships and help
faculty members feel supported, which may
decrease perceived burnout and increase
perceived job satisfaction.”®" Fostering
mutual respect between and among faculty,
staff, and administration, such as by creating
times to have teams work collectively to solve
problems and create shared accountability for
plans, may also positively affect the quality of
relationships and communication in work-
places.>'>**** There is a lack of qualified
PTEP core faculty members,”* and addressing
organizational structures to decrease burnout
and enhance job satisfaction may help de-
crease turnover.***”?

Conclusion

The results from this paper help explain the
relationship between perceived relational co-
ordination and its subscales and perceived
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Table 5. Associations Between Core Faculty’s Perceptions of Relational Coordination, Burnout, and Job Satisfaction

Disengagement Exhaustion Job Satisfaction

Relational coordination r —.48 .23 .65
R? 23 .05 42
a 3.49 3.17 1.62
b -.37 -.19 .68

P <.001? .053 <.001?
Frequent communication r -.38 —.04 40
R? 14 .00 .16
a 3.07 2.62 2.70
b -.27 -.03 .39

P <.001? .730 <.001®
Timely communication r -.33 -1 .46
R? RA .01 21
a 2.89 2.75 2.65
b -.21 -.08 40

P .005° .361 <.001°
Accurate communication r -.32 -.10 .46
R? .10 .01 21
a 2.91 2.75 2.60
b -.20 -.07 .39

P .005?% .381 <.001°
Problem-solving communication r -.27 —.28 45
R? .08 .08 .20
a 2.66 3.00 2.90
b -.14 -.15 31

P .039° .038? <.001®
Shared goals r -.42 -.19 .57
R? .18 .04 33
a 3.20 2.98 2.1
b -.26 -.13 49

P <.001? .105 <.001°
Shared knowledge r —.43 —-.20 .59
R? 18 .04 35
a 3.15 2.98 2.18
b -.26 -.13 49

P <.0012 .090 <.001°
Mutual respect r —-.56 -.33 .63
R? 31 A1 40
3.46 3.30 2.03
b -.34 —.22 52

P <.001? .0052 <.001®

P < .05.
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burnout and job satisfaction in PTEP core
faculty members. The findings present op-
portunities for PTEPs to address core faculty
members’ perceived burnout and job satis-
faction by optimizing workplace relationships
and communication. As further research is
conducted on relational coordination in
higher education and PTEPs, future re-
searchers may wish to include more partici-
pants and explore other performance and

worker outcomes related to relational
coordination.
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